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A Prophet Without Honor:
George I. Sanchez and Bilingualism in
New Mexico
MICHAEL WELSH

It has been two generations since a young Albuquerque native, George
Isidro Sanchez, published his pathbreaking manuscript on Taos County,
Forgotten People: A Study of New Mexicans (1940). The book would
be but one of eighty articles, reports and monographs written by one of
the most significant figures of twentieth-century New Mexican history.
The simple yet powerful prose, and use of statistical data, that became
Sanchez' trademark echoed down to the generation of Chicano activists and scholars, who took as their text his succinct description of the
consequences of the American domination of the Southwest: "In the
march of imperialism a people were forgotten, cast aside as the by product of territorial aggnlndizement." I
.
It is ironic at the close of the twentieth century, with its resurgence
of Hispanic and Indian demographics to match the Sanchez era, that
the endeavors of the 1923 Albuquerque High School graduate do not
grace the pages of state history texts, or the promotional literature of
state, local, and private agencies. In none of the standard treatments of
New Mexico does one find his name cited, nor was he profiled in a 1992
publication by the University of New Mexico Center for Southwest
Research on the twenty-three most prominent Hispanic figures in state
history. This lack of context about Sanchez, and the issues he championed, influenced David L-:13achelor, a retired University of New Mexico
professor of educational foundations, to write in 1991 that his hero, Loyd
Tireman, deserved more credit than Sanchez for advances in bilingual
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instruction. Ignoring the fact that the UNM College of Education includes the Tireman Library, Bachelor, after perusing documents in the
Rockefeller Foundation archives in upstate New York, concluded in his
book, Educational Reform in New Mexico: Tireman, San Jose, and
Nambe, that while Tireman's work "passed from the collective awareness," Sanchez "gained attention and fame writing about and arguing
for reforms that echoed Tireman's [ideas)."2
There have been some scholars in recent years who have recognized
what David Bachelor did not: that George Sanchez engaged a wide variety of causes, issues, and controversies that presaged the activism known
in the 1960s and 1970s as the "Chicano Movement." The most famous
of these treatments has been Mario T. Garcia, Mexican Americans: Leadership, Ideology, and Identity, 1930-1960 (1989). Garcia singled out
Sanchez and another UNM graduate, Arthur Campa, as two of the three
proponents of what he called the "Mexican American mind." Through
the use of statistical research and persuasive reasoning, Sanchez, in
Garcia's judgment, "challenged the system to live up to its stated advocacy of democracy for all." Garcia based his conclusions on Sanchez'
long tenure at the University of Texas at Austin, where from 1940-1972
he influenced hundreds of students with his instruction in educational
psychology. He also aided the Hispanic community nationwide with his
research on such landmark U. S. Supreme Court cases as the Westminster
decision (1946) involving segregation of suburban Los Angeles public
schools, and the Texas case of Delgado v. Bastrop Independent School
District (1948), where the justices weakened the "separate but equal"
doctrine in schooling that fell six years later in the more-celebrated case
of Brown v. Board of Education of Topeka (1954).3
What limited Garcia's reading of George Sanchez' life, however,
was the lack of information about his formative years in New Mexico;
years that shaped his thinking about Hispanic America in general, and
about bilingual education in particular. In this respect, the revisionist
Garcia and the Tireman biographer (Bachelor) could not see the context
of economics, politics, and social change that molded the work of
Sanchez. Even though New Mexico in 1930 had but 360,000 people,
Sanchez learned much from the state's multicultural heritage of conflict and accommodation. He would also benefit from the support of
staunch Anglo and Hispanic allies, even as he alienated people from
both groups with his persistence and advocacy. Few New Mexicans of
the 1930s, however, could ignore George Sanchez' public presence, nor
would their state be the same after his decade of struggle for equality.
George Sanchez' life followed the classic pattern of many an American hero of the early twentieth century: humble origins in an ethnic community, success in the pubiic school system, discovery by patrons willing
to invest in his intellectual potential, and a quick rise to prominence.
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Yet Sanchez' good fortune also came with strings attached: his c(;mfidence in his intellectual abilities, his pride in his accomplishments, and
his youthful impatience with the slow process of change. Sanchez wondered often at the intransigence of his fellow New Mexicans, both Hispanic and Anglo, and their failure to see the greater good that his ideas
of equity and fairness could bring. It was no surprise, then, that Gladys
Leff, a graduate student at North Texas State University, subtitled her
1976 dissertation about Sanchez: "Don Quijote of the Southwest."4
The New Mexico that greeted George Sanchez at birth looked much
like the state he would leave thirty-four years later to teach educational
psychology at the University of Texas. Still a territory in 1906, New
Mexico would rank near the bottom of states in most indicators of economic well-being. Hispanics were the state's majority of citizens in 1') 12,
when Sanchez entered elementary school in the small farming community of Los Griegos, in Albuquerque's North Valley. New Mexico led
the nation in rates of illiteracy throughout Sanchez' youth, and in the
depths of the Great Depression saw one-third of all schoolchildren denied access to schooling because of a lack of funds.
What caught the eye of George Sanchez' teachers was his flair for
writing, in both Spanish and English, and his head for numbers; two
skills that do not often intersect: After spending several years with his
family in southeastern Arizona, where his father worked the copper
mines, Sanchez returned to New Mexico to graduate at age sixteen from
the old Albuquerque High School. That fall (1923) he began teaching in
small public schools in the North Valley, then entered UNM in 1926 to
pursue a degree in education. While at the university, George Sanche/.
attracted the attention of its young president, James Fulton Zimmerman.
a graduate of Columbia University who specialized in economics and
social science research. Eager to enhance the quality of his institution
(enrollment in 1927 had been but 455 students, with a faculty of 40 and
a library of 20,000 volumes), Zimmerman pursued a policy of regionalism in curriculum, architectural design, research, and faculty hiring. By
the time of his graduation in 1930, George Sanchez would find in
Zimmerman an intellectual soul mate, one who could advise him of the
benefits to accrue to New Mexico if Sanchez applied his talents LO bilingual education issues.
Two events transpired in 1930 that would shape UNM, and George
Sanchez, for the remainder of that decade. The Bernalillo County pub-'
Iic schools offered him a position as superintendent, but Zimmerman
saw greater things on Sanchez' horizon. The UNM president had made
the acquaintance of two sources of patronage for Sanchez' statistical
work: the progam officers of the Rockefeller Foundation's General Education Board (GEB), and the junior United States Senator from New
Mexico, Bronson M. Cutting. Zimmerman had asked Loyd Tireman, a
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new hire from the University of Iowa, to draft plans for the first bilingual education training program in the United States. The GEB and Senator Cutting, a wealthy tuberculosis sufferer who had come to Santa Fe
for the cure in 1910, both saw the potential for the "San Jose Experimental School" in Albuquerque's South ValJey, and provided five years
offunding for UNM to train teachers in pathbreaking methods ofbilingual instruction. 5
In order to prepare Sanchez to conduct statistical research for San
Jose, Zimmerman and Cutting prevailed upon the GEB to award him a
scholarship tothe University of Texas, where Sanchez in twelve months
earned a master's degree in educational psychology and in Spanish.
Upon his return to Albuquerque, Sanchez became the director of the
GEB-funded "New Mexico State Division of Statistics and Information."
Linked to the state department of education and UNM, Sanchez' program paralJeled similar initiatives of the GEB that sought to improve
the condition of black education in the segregated schools of the South.
Sanchez, eager at age twenty-six to apply the knowledge he had gained
in Austin under the tutelage of Herschel T. Manual, traveled 11 ,000 miles
in his first year as director, proselytizing New Mexicans about the virtues of equitable schooling. 6
By the fall of 1932, George Sanchez came to believe that political
action served his purposes better than missionary work. He identified
as New Mexico's greatest educational problem the imbalance of property tax colJection. Wealthy counties in the resource-rich (and mostly
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Anglo) southeastern corner of the state had five to ten times the tax
revenue of the poorer, predominantly Hispanic counties of the north.
Sanchez drafted a "school equalization fund" bill that passed both
. houses of the legislature in early 1933, only to be vetoed by the governor, Arthur Seligman, a conservative Democrat. Desperate for budgetcutting measures in the worst year oftheDepression, Seligman targeted
UNM as an unnecessary expense in a state where the per capita income
in 1933 (a mere $209) stood at 54 percent of the national average. Any
measure promoted by UNM alienated the governor, especially when
President Zimmerman and Seligman's chief benefactor, Bronson Cutting, spoke on behalf of Sanchez' bill. 7
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Failure to outmaneuver the governor on an issue close to his heart
struck George Sanchez at an awkward moment. In the spring of 1933
his alma mater had just begun recovery from the embarrassment of the
"anti-fraternity" bill. House Resolution No. 17 complained that Anglo
students denied Hispanics access to the valuable social and economic
networks of national Greek organizations. The five Hispanic lawmakers
who sponsored the bill demanded that UNM "in some positive and immediate manner attempt to lessen and eventually do away [with] the
proven class discrimination that surely exists" on campus. The measure
failed, but the divisions that it revealed at UNM led Sanchez to seek a
remedy through social science research that would expose the root
causes of ethnic and economic tensions statewide. 8
What ensued can arguably be termed the most tragic moment in the
history of UNM, and in the lives of George Sanchez and the other parties to the so-called "race ·questionnaire." Sanchez and Richard Page, a
young psychology professor trained at the University of Chicaco in stateof-the-art statistical methods, hastily compiled a twenty-question "social-attitude survey" that caught New Mexico's leadership off-guard.
Sent out under Sanchez' signature to high school principals statewide,
the survey was targeted only for Anglo high school seniors, and contained such provocative statements for response as: "No matter how
much you educate Spanish-speaking people, they are nothing but greasers."9
Within hours the offices of the governor and the UNM president,
along with state media outlets, were overrun with bitter criticism of
Sanchez, Page, the university, the state, Anglos, Hispanics, and social
science research in general. At one m(lSs meeting held at the gazebo in
Albuquerque's Old Town plaza, Spanish-speaking orators castigated the
entire process and led police to warn James Zimmerman of a "lynching
party" headed for campus. One speaker, however, saw George Sanchez
as the most culpable. Mrs. E. A. Perrault, a former New Mexico secretary of state, scolded her fellow Hispanics for being "too courteous" in
the face of repeated ethnic slights at UNM. She also saw Sanchez as
well-intentioned but in need of "someone around to 'tell him what to
do sometimes. '''10
Moving hurriedly to defuse public passions triggered by the survey,
President Zimmerman empaneled an investigative committee that held
extensive hearings on campus. Page defended his actions on the abstract principle of academic freedom, while Sanchez acknowledged his
mistakes and pleaded for forgivenenss. Tempers flared during the hearings, with Abran Fernandez of Wagon Mound writing that Sanchez was
"a discredit not only to his position but to his own race." Sanchez' wife,
Virgie, feared for her husband's safety, wiring President Zimmerman
that he should blame her, not George, for the survey. Pregnant with
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their second child, she told Zimmerman: "I won't have George ruined
nor the [Charles] Lindbergh kidnapping case repeated." She had mailed
a letter to the (Santa Fe) New Mexican claiming that George had merely
wanted to collect data for her master's thesis, and "that I preferred a
career to my homer,] etc." Virgie Sanchez then closed her telegram to
Zimmerman with the cryptic warning: "George on way to Albuquerque[.] Do not let him come home alone."11
The verdict of the investigative committee came down hardest on
the outsider Page, whom committee chair Gilberto Espinosa described
as "lamentably ignorant of the history of New Mexico, its 'people, their
traits and characteristics." Espinosa, brother of UNM graduate, former
faculty member, and then Stanford University professor Aurelio
Espinosa, decried UNM's complicity in the Page-Sanchez questionnaire.
concluding that "there now exists and hasfor a number of years, a most
distressing social relationship between [Hispanics and Anglos]." The
committee asked for and received Page's immediate. resignation, and
then surprisingly ordered.Zimmerman to .prohibit "social research involvingthe Spanish-speaking people of New Mexico." The UNM faculty rallied around their colleagues (Sanchez and Page), voting to protest
the Espinosa panel's findings, but to no avail. 12
George Sanchez still had two years remaining on his grant from the
Rockefeller Foundation, and may have erred by believing that his outside income would spare him the wrath of the governor and the legislature. In retaliation, the lawmakers denied the state department of
education the authority to contribute funds to the San Jose training
school. The board of regents at New Mexico Normal University (later
Highlands University) voted to rescind Sanchez' summer school teaching contract. Then Governor Seligman, pressured to have Sanchez removed from state government altogether, wrote directly to the elderly
John D. Rockefeller to "replace Mr. George I. Sanchez ... with someone more acceptable to our people," and who would not "unwittingly
plant the seeds of race hatred in the minds of our children." The wealthy
industrialist then contacted Sanchez' patron, Senator Cutting, for advice. The senator informed Seligman, who owed his victories in 1930
and 1932 in part to the support of Cutting's Progressive-Hispanic political faction, stating: "I have been familiar with Mr. Sanchez' work in
the state, and think that, on the whole, it is of great value." 13
The influence of Bronson Cutting revealed at once his power, and
the fragile condition of George Sanchez' role in New Mexican educational issues. Richard Lowitt, author of Bronson M. Cutting: Progressive Politician (1992), made no mention of the race questionnnaire. He
did not~ that in 1938, at a memorial service in Santa Fe to mark the
untimely death of Cutting in a 1935 plane crash, George Sanchez "delivered a crisp and unsentimental tribute in Spanish. He praised Cutting's
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progressive ideas and his advancement of the hopes of the Hispanic
people in New Mexico." Governor Seligman, who would die in office
four months after the 1933 hearings, also deferred to Cutting's power,
apologizing to John D. Rockefeller for bothering him, as he had decided
two weeks after demanding his ouster that "Mr. Sanchez is a good man
for the place he occupies."'4
Such public blandishments notwithstanding, Sanchez, Zimmerman,
and Cutting all realized that the cause of New Mexican educational reform would suffer as long as George Sanchez remained in the state. Meeting with Rockefeller officials in the summer of 1933, Cutting and
Zimmerman negotiated a year's "leave-of-absence" for Sanchez, who
would enroll that fall in the doctoral program in educational psychology at the University of California, Berkeley. The GEB did not wish to
lose the services of its only Hispanic demographer, and Zimmerman
needed Sanchez to continue his efforts to end the economic inequities
in New Mexican public schooling. UNM had committed itself via New
Deal social welfare programs to enroll Hispanics in record number (28
percent of the student body by 1936), and needed better schooling in
the northern villages to ensure that Hispanic graduates could meet the
standards Zimmerman set for the university. Thus the GEB agreed to
fund not only Sanchez' degree work, but also his salary, office expenses,
and two train trips back to Albuquerque. 15
George Sanchez' year in California affected him in two ways. He
saw conditions in New Mexico in the context of regional and national
dynamics of ethnicity and power. He also came to the attention of other.
scholars of education, as well as program officers of national foundations and federal agencies. This set Sanchez on the road to even more
activism, and eventually created the opportunity for him to leave New
Mexico for the more lucrative career he pursued in '.Texas.
While working on his doctorate at Berkeley, Sanchez also continued his work for the New Mexico statistical division, returning in November 1933 to campaign against Amendment No.4, a referendum to
limit counties to a total of twenty mills of property tax valuation for the
support of local public schools. Northern New Mexican counties had
traditionally charged much higher levies on property than the oil-rich
southern counties, and Sanchez saw this amendment as yet another effort to deny Hispanics access to better-funded schools. He worked
closely also with Paul Taylor, a Berkeley economist who specialized in
migrant labor research, to develop a stronger profile for the statistical
division, especially in bilingual research. Then in the spring of 1934
Sanchez asked James Zimmerman to support his candidacy for the presidency of the New Mexico Educational Association (NMEA), from which
he could canvass school officials directly throughout the state. His wife,
Virgie (a teacher in the Albuquerque public schools), also solicited
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Zimmerman's advice on the NMEA contest, stating that George's work
at Berkeley had brought invitations from the University of Texas and
Yale to attend workshops and teach courses. ''I'm sure George and I
would be the last ones to wish any more undue criticism directed at
you," said Virgie, and she once more offered to take the blame if her
husband's candidacy proved too controversial. 16
Fresh from his whirlwind program at Berkeley, buttressed by his
election as NMEA president, and retaining an additional year of
Rockefeller funding for his statistical division, George Sanchez plunged
into his research and promotion of bilingualism with all the energy that
a twenty-eight year old scholar could muster. He successfully lobbied
the state legislature in the winter of 1934-1935 for passage of another
version of the school equalization fund. He also traveled statewide to
support teachers and administrators fighting budget cuts and legislative
intrusion. One example was his failed expedition to Silver City, invited
there by Thomas Donnelly, a faculty member at the New Mexico State
Teachers College (later Western New Mexico University). Donnelly. who
would come to UNM as a political science professor within a few years,
wanted Sanchez' help in protesting the salary reductions of local school
teachers. The board ignored their petition, and taught Sanchez one more
lesson about the crisis of money and power in Depression-era New
Mexico. 17
Such actions by Sanchez led the state's lawmakers to accede to the
wishes of the state superintendent of instruction, H. R. Rodgers, who
did not want to continue Sanchez' statistical work as part of the state's
contribution to the GEB. James Zimmerman could not dissuade the legislature, and sadly informed the GEB that "the progressive legislation
which we have secured in New Mexico is due almost entirely to the
earnest and determined efforts of Dr. Sanchez." "He has worked like a
beaver for four years," concluded the UNM president, and had "accomplished more'than many men have been able to accomplish in a lifetime." Zimmerman could only hope that "when temporary political
considerations have passed, there will be a much clearer recognition of
the fundamental work which George has done for New Mexico." 18
Perhaps one reason that many New Mexicans today do not recognize George Sanchez is because his career' shifted away from UNM in
the fateful year of 1935. The death of Bronson Cutpng that May jeopardized not only Sanchez' work, but also removed the private financial
backing needed for continuation of the San Jose training school. The
state legislature the following year declined to underwrite San Jose. just
as it had rejected the statistical division. Interest in the state, and on the
UNM campus, began to wane for social science work on contemporary
New Mexican issues. New hires in anthropology and archeology
strengthen'ed tbe exotic but safer research on precontact Indian cultures,
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while in history the hiring of George Hammond, a Herbert Bolton student, emphasized the romance of the colonial Spanish borderlands. Then
the approach of the Second World War, with its inherent political conservatism, redirected off-campus funding towards science and technology. There would be little opportunity for a George Sanchez to practice
his craft of statistical analysis, even if he had not challenged the assumptions of many New Mexicans about the seminal issues of fairness
and equity, money and power, that lay at the heart of the state's educational dilemmas.
In what must have struck George Sanchez as the height of irony, his
own career blossomed with the collapse of the GEB-funded statistical
division. In early 1935, John Collier, the United States Commissioner
of Indian Affairs, asked President Zimmerman if he would release
Sanchez to work with the Office of Indian Affairs (later named the Bureau of Indian Affairs) in its Navajo and Pueblo education programs
This was part of Collier's grand scheme to create at UNM a "Federal
Indian Botanical Institute," which would study the growth and marketing of Indian food and fiber plants, and perhaps locate a federal Indian
college on the Albuquerque campus. But Sanchez selected instead an
offer from the Julius Rosenwald Fund to conduct research on educational issues in Mexico. The fund's director, Edwin Embree, wrote to
Zimmerman that Sanchez would "make the study of rural schools in
Mexico and ... prepare a chapter on Spanish contributions to American life" for a forthcoming anthology. From this would come S,lnchez'
suggestion that UNM establish, with monies from the GEB and
Rosenwald, a "coordinating research and social service center." He expounded further on this concept in his book, Mexico: A Revolution by
Education (1936), which he explained to Zimmerman as FDR's New
Deal social welfare policies driven by education and scholarship. 19
Once George Sanchez demonstrated his talents to the Rosenwald
Fund, he set out on a course of research and activism that would make
it highly improbable that UNM could retain his services, whether for
reasons of politics or finance. The Rosenwald's director realized this,
and wrote in October 1935 to James Zimmerman to apologize for taking
such an interest in the UNM graduate. Sanchez, said Edwin Embree,
"has so exactly the qualities and the experience that we need for our
rural school work that our national requirements may take precedence
over any local needs." In a prophetic statement, Embree added that
Sanchez' success in Mexico would allow him "to do as much for the
Southwest through us [the Rosenwald Fund] as in any other setting."
Embree sympathized with Zimmerman's struggle to solve what he called
"the peculiar problems of New Mexico," and offered the hope that
Sanchez "may then be able to go back in a more advantageous post and
with greater strength and prestige than he could be likely to have now."20
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Unfortunately for George Sanchez, Embree's prediction was only
half-correct. His work in Mexico caught the eye of the ministry of education in Venezuela, which hired him in 1937 as a "chief technical consultant" for its efforts at educational change. Yet when Sanchez returned
to New Mexico in 1938, old memories haunted his critics, and James
Zimmerman could only find a one-semester replacement position for
him in UNM's College of Education. Funding agencies that previously
sponsored social research to augment New Deal policies now invested
in scientific or technical work. UNM sought access to these fu'nds
through the atmospheric research of E. J. Workman, the physics professor whose studies of lightning storms would evolve in World War
Two into a $2 million effort to develop gyroscopes for the Manhattan
Project in Los Alamos. James Zimmerman thus had precious little to
offer Sanchez, and only modest prospects for permanent employment. 21
At this critical juncture in his academic career, the thirty-two-year
old George Sanchez agreed to remain at UNM as an associate professor,
devoting much of his time to special projects on New Mexican culture.
The major activity planned by UNM was the elaborate "Coronado Cuarto
Centennial Celebration," known as the "4C's," which in 1940 would
honor the 400th anniversary of the "entrada" of the Spanish conq ueror
Francisco Vasquez de Coronado into the Southwest. Sanchez analyzed
the triumphal nature of the early plans, and decided to raise more con- .
temporary questions under the aegis of four centuries of Hispanic existence in New Mexico. This pitted Sanchez once more against those
who preferred a sanitized vision of the state's past, and led eventually
to the acerbic tone so admired by readers of Forgotten People.
The 4C's hadbegu'n innocently enough in 1931, when a Roswell
businessman inquired about New Mexico hosting a national historical
pageant. The decade of the 1930s, a time of sober reflection on the
nation's heritage as well as its future, witnessed a host of commemorations, only the most dramatic being the 100th anniversary of Texan
independence from Mexico (1936), the sesquicentennial celebration for
the signing of the United States Constitution (1937), the gala events in
San Francisco marking the completion of the Bay Bridge (1938), and
finally the opulent and futuristic New York World's Fair (1939).
Zimmerman, always watchful for federal and state programs that could
benefit from UNM's participation, agreed in 1934 to chair the 4C's planning committee, which he and other boosters hoped would spread nationwide and instruct Americans about the contributions that Hispanic
citizens had made to the building, of the country.
While other UNM faculty and 4C's committee members designed
commemorative coins, logos, and biographies of conquerors, George
Sanchez set about organizing more scholarly venues to dramatize Hispanic America. He and fellow UNM alumnus and faculty member Arthur
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Campa agreed in 1938 to organize on campus the first meeting of the
"National Congress of Spanish-Speaking Peoples in the United States."
The organization included such activists as the journalist Carey
McWilliams, editor of the liberal magazine The Nation, and a champion
of Hispanic civil rights. Unfortunately, the newly created House UnAmerican Activities Committee (HUAC) branded the group and its conference planners as "radicals and communists." HUAC, which would
gain fame after World War Two for its zeal in ferreting Communism out
of the federal government and Hollywood, forced UNM's administration in 1939 to pressure Sanchez and Campa to retract their offer to
host the congress. 22
Sanchez did not despair of bringing Hispanic issues to campus, corresponding in May 1939 with Dr. Ben Cherrington of the State Department about a possible "Pan-American educational conference" in 1940
at UNM. Of more import was Sanchez' selection by the Carnegie Corporation to undertake a one-year study of adult education needs in one
of New Mexico's poorest areas, Taos County. The Carnegie Corporation had rejected an earlier request by Sanchez in 1935 to analyze Taos,
made famous in the 1920s by the international artists' and writers'
colony. At that time the Carnegie's program officers (like the
Rockefeller's) had considered Hispanic social problems as less critical
than those facing blacks in the American South. Yet the multicultural
complexity of northern New Mexico, and Sanchez' growing prominence
as a scholar, changed minds at the Washington-based foundation. The
Carnegie gave Sanchez $4,000 (the equivalent in 1993 dollars of $68,000)
to detail the crisis of Hispanic and Indian life in Taos, and the result in
early 1940 was Sanchez' greatest manuscript, Forgotten People. 23
Reaction to Sanchez' slim volume about Taos echoed its controversial findings about the isolated communities of the far northern Rio
Grande Valley. George Sanchez agreed to fashion a program of community education that reached the adult population of Taos. Nine months
of research indicated that the county served as a microcosm of Hispanic
socioeconomic problems in general, and of New Mexico in particular.
The narrative also utilized techniques and concepts that later generations of scholars believed were their own: the power of nature to shape
human behavior, the persistence of Spanish language and custom, and
the highly complex weaving ofIndian, Hispanic, and Anglo variables in
the long history of the Southwest. Sanchez also focused on the lack of
understanding each culture had for the other, which he described as "the
pathos of cultural defeatism." Then, in a sharp. rebuke to the Anglodominated art colony, as well as to the New Deal social service agencies
that proliferated in northern New Mexico, Sanchez concluded in 1940
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that "in this nation, there is no excuse for human misery and that, in the
field of social welfare, good intentions cannot substitute for good
deeds."24
Sanchez' dislike for the art colony, coupled with his refusal to romanticize life in New Mexico, placed him irreconcilably at odds with
the prevailing sentiments of the state's power structure. By 1938, tourism had become by far the largest private employer in New Mexico,
driven by the energetic promotion of Governor Clyde Tingley. The state
tourism division joined with the New Mexico highway department to
build roads into such isolated locales as Taos. While the ripple effect of
construction included employment, often the newcomers and visitors
attracted to the state preferred the anti modern environment and romanticized ethnici ty proclaimed by writers, painters, photographers, and
camp-followers of the art colonies. Sanchez's revelations of illiteracy,
disease, poverty, and loss of land among Taosei'ios did not square with
the exotic imagery that by 1940 had become the staple of New Mexican
self-identification.
On the basis of his indictment of public policy for Taos, the Carnegie
Corporation in March 1940 granted UNM $43,000 over a three-year period (again in 1993 dollars, $730,000) to institute the "Taos County
Project." The univerSity would craft a network offederal, state, and local service agencies to provide coherence to the chaos of 1930s public'
spending that had failed to correct decades of neglect and decline. The
logical choice for director of the project was Sanchez, but the members
of the Harwood Foundation vigorously opposed his selection. President
Zimmerman, himself enraptured by the otherworldly dimension of the
art colony, and whose daughter Helen Emily worked for the National
Youth Administration (NYA) in Taos, needed the cachet of the artists to
ensure national publicity and support. Thus the artists, whose livelihoods
in the 1930s included work in UNM's summer art program in Taos, convinced the president to bypas's ·Sanchez in favor of J. T. Reid, a
midwesterner trained in management of adult and continuing education
programs. 25
Exclusion from the Taos County Project compounded other reversals forGeorge Sanchez in 1940. Making the selection of Reid as project
director especially galling was Reid's own failed initiative in 1938 to
gain$22,000 from the Carnegie to begin educational work in Taos. Even
though the corporation supported Sanchez' research, Reid offered no
threat to the artists, whose stylized landscapes of mythical Taos rarely
included Hispanics. Thus when James Zimmerman solicited proposals
from UNM faculty for academic gatherings within the 4C's program,
Sanchez revived the contemporary themes ofthe Spanish-Speaking Congress. His bid for a "Cultural Contacts Conference" at UNM in August
1940 became the only venture rejected by Zimmerman and the 4C's
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Committee, whose members by now included as staff director the future United States senator, Clinton P. Anderson. Instead the campus
would host programs in the arts, music, drama, Latin American relations, and even a "eucharistic congress" sponsored by the Roman Catholic Archdiocese of Santa Fe ..
In the spring of 1940, George Sanchez had to weigh his academic
options carefully. The New Mexico legislature no longer solicited his
statistical research or lobbying skills on behalf of educational equity.
National foundations moved from the New Deal's fascination with human behavior to the wartime imperatives of science and technology.
The conservative political climate, in New Mexico and nationwide, had
little use for the talents of George Sanchez. He then cast about for more
stable employment, finding it that year in the education school of the
University of Texas. It is here where scholars like Mario Garcia encountered Sanchez' life and work, and defined the contributions that he made
to Hispanic people and to American education. From his service in 19411942 as the president of the League of Latin American Citizens
(LULAC), to his organizing in the 1950s of the "American Council of
Spanish-Speaking People," to his pathbreaking research in Hispanic
school desegration cases, to the naming of a high school in Houston
and elementary schools in Austin and in Rosemead, California, Sanchez
lived out the commitment to equality and fairness that he had acquired
so painfully as a native son of the state of New MexicoY
It is fair to ask, as Mario Garcia has done, whether George Scinchez
can speak to later generations challenged by their own problems and
readings of the past? Garcia recognized Sanchez' acceptance of the prevailing interpretation of the Spanish conquest as an event equally important to American history as the settlement of colonial New England.
Garcia, like Sanchez, does not speak to the view of Indian scholars and
activists at the close of the twentieth century that the Spanish must accept their share ofthe blame for the destruction of native life after 1492.
Unlike another native· of Albuquerque's South Valley, and University of
New Mexico graduate, Ramon A. Gutierrez,Garcia and Sanchez paid
little attention to late twentieth century social themes of gender, sexuality, intermarriage, or power relationships. Yet if one reads George
Sanchez' last manuscript written while on the faculty ofUNM, one sees
how interaction with New Mexican daily life led him to question the
Boltonian celebration of Spanish conquest and male predominance 27
This particular manuscript, never published, .resulted from a request
made to Sanchez in March 1940 by President Zimmerman that he draft
a two-to-three page outline of details for the editors of the National
Geographic Magazine. UNM's 4C's program had caught the attention
of the editors, who wished to highlight Spanish contributions to the history of the United States. In his own inimitable style, Sanchez wrote a
twenty-five page response, weaving the latest scholarship of the Bolton-
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ians with his own findings from Forgotten People. He differentiated
between the native United States Hispanic population, with its roots
three centuries deep in the Southwest, and the post-revolution migration of Mexican nationals. Sanchez also cited the ongoing contributions
of the Southwest's estimated three million Hispanic people, through
their labor in the sugar beet fields as well as their entry into the professions. Then concluding as if he were writing for the 1990s, S,inchez
referred to the permanence of Hispanic life that future generations of
Americans could no longer ignore. "Spain long ago left the American
stage," wrote Sanchez, and for that reason offered no more claim on
the national consciousness than did England, France, or Germany. But
"Spain left a New Spain at our very doorstep," he contended, and
Sanchez prophesied that America would "come into constant contact
with the modified Spanish culture." For the Albuquerque native, raised
in the North Valley and educated on the East Mesa, this reading of four
centuries of Hispanic reality echoed the true meaning of the \vords of
Doli. Juan de Onate, uttered in 1605 and trumpeted as the slogan of the
Coronado celebration: "Paso por aqui," which Sanchez expanded to
mean: "Spain is in America to stay. "28

NOTES
1. George I. Sanchez, Forgotten People: A Study of New Mexicans (Albuquerque:
University of New Mexico Press, 1940), 12.
.2. David L. Bachelor, Educational Reform in New Mexico: Tireman, San Jose, and
Nambe (Albuquerque: University of New Mexico Press, 1991), 109.
3. Mario T. Garcia, Mexican Americans: Leadership, Ideology, and Identity. J 930J 960 (New Haven, Connecticut: Yale University Press, 1989), 56-57, 270.
4. Gladys Leff, "George I. Sanchez: Don Quijote of the Southwest," doctoral dissertation, North Texas State University, 1976.
5, Albuquerque Journal, 5 May 1933.
6. George Sanchez to W. W. Brierly, Secretary, General Education Board, Rockefeller
Foundation, (cited as GEB), 16 July 1932, GEB Series I, Subseries I, Box 100, Folder
900, Rockefeller Archives Center, Tarrytown, New York (cited as RAC).
7. Sanchez to Leo M. Favrot, GEB, 17 and 22 October 1932, GEB Folder 900, RAe:
Lynn Marie Goetz, "Progressive Ideas for New Mexico: Educating the Spanish-Speaking
Child in the 1920s and 1930s," doctoral dissertation, University of Washington, 1989,
210-37.
8. Phillip B. Gonzalez, "Spanish 'Heritage and Ethnic Protest in New Mexico: The
Anti-Fraternity Bill of 1933," New Mexico Historical Review, 61 (October 1986): 28889,292-93; "House Resolution No. 17," State of New Mexico, January 1933, New Mexico
Eleventh Legislature (1933) File, Box 2, Record Group 1928-1948 (RG28-48), University Archives, General Library, University of New Mexico (cited as UNMA).
9. Sanchez to R. A. McLesky, Superintendent, Alamogordo Public Schools, 24 April
1933, UNM Letters Received and Letters Sent (1933-1934) File, Governor A. W.
Hockenhull Papers, New Mexico State Records Center and Archives, Santa Fe (cited as
NMSRCA); Albuquerque Journal, 27 April 1933.
10. Albuquerque Journal, 28 April 1933.

34

NEW MEXICO HISTORICAL REVIEW

JANUARY 1994

11.Telegram of Mauricio F. Miera, Magdalena, New Mexico, to James Fulton
Zimmerman, 28 April 1933; Telegram of Virgie R. Sanchez, Santa Fe, to Zimmerman, 2
May 1933, Psychology/Race (1933) File, Box 25, RG28-48, UNMA.
12. Gilberto Espinosa, et aI., "Report of Committee ... to Investigate into and Report
oli the Responsibility of Those Connected with the Attempted Social Attitude Survey," 8
May 1933, Psychology/Race (1933) File, UNMA.
13. U. S. Senator Bronson M. Cutting to Arthur Seligman, Governor of New Mexico, 4
May 1933, Hearing on Racial Prejudice - UNM (May 1933) File, Governor Arthur Seligman
Papers; NMSRCA; Telegram of Herman Baca, Santa Fe, to Cutting, 15 May 1933, Bronson
M. Cutting Papers, Manuscript Division, Library of Congress, Washington, D.C. (cited as
MD, LC).
14. Richard Lowitt, Bronson M. Cutting: Progressive Politician (Albuquerque: University of New Mexico Press, 1992), 323; Seligman to David H. Stevens, GEB, 13 May
1933; Seligman to Cutting, 15 May 1933, Hearing on Race Prejudice - UNM (May 1933)
File, Seligman Papers, NMSRCA.
15. Sanchez to Favrot, 11 May 1933, GEB Folder 900, RAC.
16. Sanchez to Zimmerman, 28 January 1934; Virgie (Sanchez) to Zimmerman, 17 August 1934, G. I. Sanchez File, Box 20, RG28-48, UNMA.
17. Thomas C. Donnelly, J Came Down From the Hills (Portales, New Mexico: Bishop
Publishing Company, 1979), 75-76.
18. Sanchez to Favrot, 20 March 1935; Zimmerman to Favrot, 13 March 1935, GEB
Series 1, Subseries 1, Box 100, Folder 901, RAC.
19. Sanchez to Walter R. Hill, GEB, 19 March 1935, GEB Folder 901; Edwin R. Embree,
President, Julius Rosenwald Fund, Chicago, Illinois, to Zimmerman, 26 March 1933, Organizations and Associations, Julius Rosenwald Fund File, Box 18, UNMA; Sanchez to
Zimmerman, 18 June 1935, G. I. Sanchez File, UNMA.
20. Embree to Zimmerman, 17 October 1935, Organizations and Associations, Julius
Rosenwald File, UNMA.
21. For an analysis of changing research interests nationwide in the 1930s, see Robert
Geiger, To Advance Knowledge: The Growth ofAmerican Research Universities. 19001940 (New York: Oxford University Press, 1986). The research of E. J. Workman has
been chronicled in Frank Chew, Storms Over the Desert: Atmospheric Research in New
Mexico, 1935-1985 (Albuquerque: University of New Mexico Press, 1987), 4-14.
22. Suzanne Forrest, The Preservation of the Village: New Mexico's Hispanics and
the New Deal (Albuquerque: University of New Mexico Press, 1989), 167; F. M.
Kercheville to Arturo Campa, UNM, 16 February 1939; Memorandum of Zimmerman to
Kercheville, 20 February 1939, Modern Language Department (1934-1939) File, Box 16,
RG28·48, UNMA.
.
23. Sanchez to Dr. Ben Mark Cherrington, Division of Cultural Relations, U. S. State
Department, Washington, D.C., 9 May 1939, Board of Regents Harwood Foundation (9
May 1939-30 June 1942) File, Box 38, RG28-48, UNMA.
24. Memorandum of Sanchez to UNM, the American Association for Adult Education,
and the Carnegie Corporation, 5 January 1940, Harwood Foundation (1936-1940) Adult
Education Project File, Box 7, RG28-48, UNMA; Sanchez, Forgotten People, vi-vii.
25. Morse A. Cartwright, Director, American Association for Adult Education, New
York, to Zimmerman, 23 March 1940; Zimmerman to Cartwright, 29 January and 7 February 1940, Harwood Foundation (1936-1940) File, UNMA.
26. Garcia, Mexican Americans, 253, 264.
27. Ramon A. Gutierrez, When Jesus Came, the Corn Mothers Went Away: Marriage,
Sexuality, and Power in New Mexico, 1500-1846 (Stanford, California: Stanford University Press, 1991).
28. Zimmerman to Frederick Simpich, Assistant Editor, National Geographic Magazine, Washington, D.C., 12 March 1940; Sanchez, "Spain in the United States: 'Paso Por
Aqui, '" unpublished MS, Organizations and Associations File, Box 18, RG28-48, UNMA.

